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	Mission: The principal aim of the Religious Studies Department is to help students at Siena understand and appreciate the meanings and roles of religion in human culture. The academic investigation of religion is a component of a liberal arts education and clearly has an important function at a college sustained by the Franciscan tradition. The Department presents in its courses a critical study and appreciation of the various religious traditions of the world. Through this approach to Religious Studies, the Department provides students with an opportunity to explore the significance of human existence in its relation to the sacred, and alerts them to the importance of religious beliefs and practices in the political, social, aesthetic, and economic arenas. Our courses are designed for all students, regardless of their personal religious stance, and approach religious experience from cross-cultural, multidisciplinary and global perspectives.

	Stakeholder involvement in the following:  Mission    x Learning goals     _x_ Assessment procedures  ___Curricular changes

	Assessment Plan
	Assessment Report

	Major/Program Learning Goals

	Assessment Procedures

	Assessment Results
	Use of Results

	1. Describe the meanings and roles of religion in human culture.


	Method: Students will answer questions on the first exam of the semester related to the Common Unit.
Sampling: Each major in RELG 101 and 141 during the semester
When: Exam questions
Assessor: Instructor teaching sections of RELG 101 and 141
Metric: Performance on an established rubric
Incentive: Approximately 10% of course grade
Goal: At least 80% of students meet or exceed standards (Exceeds standards: 90% or above; Meets Standards: 70%-90%; Does not meet standards: less than 70%)
	
	

	2. Explain the significance of human existence in its relation to the sacred and the various religious traditions of the world.
	Method: A research paper using a variety of sources
Sampling: Each major registered in RELG 181
When: End of the semester
Metric: A rubric for research paper
Incentive: 20% of course grade
Goal: At least 80% of students meet or exceed standards (Exceeds standards: 90% or above; Meets Standards: 70%-90%; Does not meet standards: less than 70%)
	
	

	3. Identify and analyze both commonality and diversity among world religions.

	Method: Research Paper
Sampling: Majors in  RELG-320
When: During the semester
Metric: Rubric (being developed)
Incentive: 30% of course grade
Goal: At least 80% of students meet or exceed standards (Exceeds standards: 90% or above; Meets Standards: 70%-90%; Does not meet standards: less than 70%)
	
	

	4. Evaluate the importance of religious beliefs and practices in the political, social aesthetic, and economic arenas.
	Method: Class Presentation
Sampling: Majors in RELG 320
When: During the semester
Metric: Rubric (being developed)
Incentive: 15% of course grade
Goal: At least 80% of students meet or exceed standards (Exceeds standards: 90% or above; Meets Standards: 70%-90%; Does not meet standards: less than 70%)
	
	



	Other Outcomes
Perception of how well religious studies majors/minors were prepared to meet each learning goals.
	Assessment survey conducted Spring 2009
(attached)
	61% of respondents strongly agree, 30% agree, and 9% are neutral that the dept. is fulfilling learning goal one.

48% strongly agree; 35% agree; 8% are neutral; and 9% disagree that the dept. is fulfilling learning goal two.

52% strongly agree; 31% agree; 13% are neutral; and 4% disagree that the dept. is fulfilling learning goal three.

44% strongly agree; 39% agree; 4% are neutral; and 13% disagree that the dept. is fulfilling learning goal four.

When students were asked what specific courses contributed most to fulfilling the learning goals, the most frequently mentioned courses were in Asian and World Religions.
	We hope to further explore these goals in one or more focus groups during the 2009-2010 academic year.

We will also use the comments to plan our next stage of assessment.

This result will be used in our argument that we need a full-time faculty member to teach in the area of Asian/World Religions.








	Courses offered by the Department
	Learning Goal 1 describe the meanings and roles of religion in human culture

	Learning Goal 2 explain the significance of human existence in its relation to the sacred and the various religious traditions of the world
	Learning Goal 3 identify and analyze both commonality and diversity among world religions

	Learning Goal 4 evaluate the importance of religious beliefs and practices in the political, social aesthetic, and economic arenas

	Disciplinary Courses: Common Reading

RELG 101 Religions in Western Culture 
RELG 121 Introduction to the Bible
RELG 141 Religious  Thought
RELG 181 Experiences of the Sacred
	

Mastery

Course objective
Course objective
	

Course objective

Course objective
Course objective
	




Course objective
	

Course objective

Course objective
Course objective

	Historical Studies (01-19)

RELG 205 Judaism
RELG 210 Islam
RELG 215 Eastern Christianity
RELG 301 The Reformation of Christendom
RELG 305 Religion in America
RELG 315 American Catholicism
RELG 401 The Franciscan Tradition
RELG 405 Judaism and Modernity
	





Course objective
Course objective

	
	
	

	Scriptural Studies (20-39)

RELG 220 Language for Scripture Study
RELG 320 Biblical Archaeology
RELG 324 Introduction to the Old Testament
RELG 325 Islamic Scripture: Qur’an
RELG 328 Religion in the Arabic Media
RELG 330 Jesus, the Gospels, and Christian Origins
RELG 335 Paul and the Rise of the Christian Church
RELG 420 Biblical Study Tour
	
	
	
	

	Religious Thought (40-59)

RELG 240 Introduction to Christian Theology
RELG 250 Women and Religion
RELG 340 The Modern Search for Jesus
RELG 350 Sacramental Theology
RELG 355 The Catholic Tradition
RELG 357 Global Catholicisms
RELG 440 The Protestant Tradition
RELG 445 Liberation Theology
	

Course objective
	
	
	

Course objective

	Ethics (60-79)

RELG 260 Religion and Moral Decisions
RELG 265 Introduction to Catholic Social Teaching
RELG 270 Religion and the Environment
RELG 360 Morals and Medicine
RELG 365 Religion, Values, and Business
RELG 370 Religion, Morality, and Politics
RELG 375 Modern Men, Meaning, and Morality
	
	
	
	

	World Religions (80-99)

RELG 280 World Religions
RELG 380 The Religions of Native Peoples
RELG 385 Buddhist Traditions
RELG 390 Religion and Globalization
	

Course objective
	

Mastery
	

Mastery
	

Course objective

	Seminar

RELG 490 Seminar: Topics in Religious Studies
	

Mastery 
	


	


	

Mastery 

	Other 

RELG 300 Topics in Religious Studies
RELG 480 Internship in Religious Studies
RELG 499 Independent Study
	


	


	


	





	Rubric: Critical Thinking
	Capstone
(4)
	Milestones
(3)
	Milestones
(2)
	Benchmark 
(1)

	Explanation of Issues

	Issue/problem to be considered critically is stated clearly and described comprehensively, delivering all relevant information necessary for full understanding
	Issue/problem to be considered critically is stated clearly and described, and clarified so that understanding is not seriously impeded by omissions.
	Issue/problem to be considered critically is stated but description leaves some terms undefined, ambiguities unexplored, boundaries undetermined, and/or backgrounds unknown.
	Issue/problem to be considered critically is without clarification or description.

	Evidence
Selecting and using information to investigate a point of view or conclusion
	Information is taken from source(s) with enough interpretation/evaluation to develop a comprehensive analysis or synthesis. Viewpoints of experts are questioned thoroughly.
	Information is taken from source(s) with enough interpretation/evaluation to develop a coherent analysis or synthesis. Viewpoints of experts are subject to questioning.
	Information is taken from source(s) with enough interpretation/evaluation but not enough to develop a coherent analysis or synthesis. Viewpoints of experts are taken as mostly fact, with little question.
	Information is taken from source(s) with enough interpretation/evaluation. Viewpoints of experts are taken as fact, without question.

	Influence of Context and Assumptions

	Thoroughly (systematically and methodically) analyzes own and others’ assumptions and carefully evaluates the relevance of contexts when presenting a position. 
	Identifies own and others’ assumptions and several relevant contexts when presenting a position. 
	Questions some assumptions. Identifies several relevant contexts when presenting a position. May be more aware of others’ assumptions than one’s own (or vice versa).
	Show an emerging awareness of present assumptions (sometimes labels assertions as assumptions). Begins to identify some contexts when presenting a position.

	Student’s Position
(perspective, thesis/ hypothesis)

	Specific position (perspective, thesis, hypothesis) is imaginative, taking into account the complexities of an issue. Limits of position are acknowledged. Others’ points of view are synthesized within position.
	Specific position (perspective, thesis/hypothesis) is imaginative, taking into account the complexities of an issue. Others’ points of view are synthesized within position (perspective, thesis/hypothesis).
	Specific position (perspective, thesis/hypothesis) acknowledges different sides of an issue. 
	Specific position (perspective, thesis/hypothesis) is stated, but is simplistic and obvious.

	Conclusions and Related Outcomes (implications and consequences)

	Conclusions and related outcomes (consequences and implications) are logical and reflect student’s informed evaluation and ability to place evidence and perspectives discussed in priority order.
	Conclusion is logically tied to a range of information, including opposing viewpoints; related outcomes (consequences and implications) are identified clearly.
	Conclusion is logically tied to information (because information is chosen to fit the desired conclusion); some related outcomes (consequences and implications) are identified clearly.
	Conclusion is inconsistently tied to some of the information discussed; related outcomes (consequences and implications) are oversimplified.







	Rubric: Written Communication
	Capstone
(4)
	Milestones
(3)
	Milestones
(2)
	Benchmark 
(1)

	Context and Purpose for Writing
Includes considerations of audience, purpose and the circumstances surrounding the writing task(s).
	Demonstrates a thorough understanding of context, audience, and purpose that is responsive to the assigned task(s) and focuses all elements of the work.
	Demonstrates an adequate understanding of context, audience, and purpose and a clear focus on the assigned task(s).
	Demonstrates awareness of context, audience, and purpose and to the assigned task(s) (e.g. begins to show awareness of audience’s perceptions and assumptions.).
	Demonstrates minimal attention to context, audience, and purpose, and to the assigned task(s) (e.g. expectation of instructor or self as audience.)

	Content Development
	Uses appropriate, relevant, and compelling content to illustrate mastery of the subject, conveying the writer’s understanding, and shaping the whole.
	Uses appropriate, relevant, and compelling content to explore ideas within the context of the discipline and shape the whole.
	Uses appropriate and relevant content to develop and explore ideas through most of the work. 
	Uses appropriate and relevant content to develop simple ideas in some parts of the work.

	Genre and Disciplinary Conventions
Formal and informal rules inherent in the expectations for writing in particular forms and/or academic fields. 
	Demonstrates detailed attention to and successful execution of a wide ranged of conventions particular to a specific discipline and/or writing task(s) including organization, content, presentation, formatting, and stylistic choices.
	Demonstrates consistent use of important conventions particular to a specific discipline and/or writing task(s) including organization, content, presentation, and stylistic choices.
	Follows expectations appropriate to a specific discipline and/or writing task(s) for basic organization, content, and presentation.
	Attempts to use a consistent system for basic organization and presentation.

	Source and Evidence
	Demonstrates skillful use of high-quality, credible, relevant sources to develop ideas that are appropriate for the discipline and genre of the writing.
	Demonstrates consistent use of credible, relevant sources to support ideas that are situated within the discipline and genre of the writing.
	Demonstrates an attempt to use of credible, relevant sources to support ideas that are appropriate for the discipline and genre of the writing.
	Demonstrates an attempt to use sources to support ideas in the writing.

	Control of Syntax and Mechanics
	Uses graceful language that skillfully communicates meaning to readers with clarity and fluency, and is virtually error-free.
	Uses straightforward language that generally conveys meaning to readers. The language in the portfolio has few errors.
	Uses language that generally conveys meaning to readers with clarify, although writing may include some errors.
	Uses language that sometimes impedes meaning because of errors in usage.




	Rubric: Reading
	Capstone
(4)
	Milestones
(3)
	Milestones
(2)
	Benchmark 
(1)

	Comprehension
	Recognizes possible implications of the text for contexts, perspectives, or issues beyond the assigned task within the classroom or beyond the author’s explicit message (e.g. might recognize broader issues at play, or might pose challenges to the author’s message and presentation.)
	Uses the text, general background knowledge, and/or specific knowledge of the author’s context to draw more complex inferences about the author’s message and attitude.
	Evaluates how textual features (e.g. sentence and paragraph structure or tone) contribute to the author’s message; draw basic inferences about context and purpose of text.
	Apprehends vocabulary appropriately to paraphrase or summarize the information the text communicates.

	Genres
	Uses ability to identify texts within and across genres, monitoring and adjusting reading strategies and expectations based on generic nuances of particular texts. 
	Articulates distinctions among genres and their characteristic conventions.
	Reflects on reading experiences across a variety of genres, reading both with and against the grain experimentally and intentionally.
	Applies tacit genre knowledge to a variety of classroom reading assignments in productive, if unreflective, ways.

	Relationship to Text Making meanings with texts in their contexts
	Evaluates texts for scholarly significance and relevance within and across the various disciplines, evaluating them according to their contributions and consequences.
	Uses texts in the context of scholarship to develop a foundation of disciplinary knowledge and to raise and explore important questions. 
	Engages texts with the intention and expectation of building topical and world knowledge.
	Approaches texts in the context of assignments with the intention and expectation of finding right answers and learning facts and concepts to display for credit.

	Analysis 
interacting with texts in parts and as wholes
	Evaluates strategies for relating ideas text structure, or other textual features in order to build knowledge or insight within and across texts and disciplines.
	Identifies relations among ideas, text structure, or other textual features to evaluate how they support an advanced understanding of the text as a whole.
	Recognizes relations among parts or aspects of a text, such as effective or ineffective arguments or literary features, in considering how these contribute to a basic understanding of the text as a whole.
	Identifies aspects of a text, (e.g. content, structure, or relations among ideas) as needed to respond to questions posed in assigned tasks.




	Interpretation 
Making sense with texts as blueprints for meaning
	Provides evidence not only that a student can read by using an appropriate epistemological lens but that a student can also engage in reading as part of a continuing dialogue within the beyond a discipline or a community of readings. 
	Articulates an understanding of the multiple ways of reading and the range of interpretive strategies particular to one’s discipline(s) or in a given community of readers. 
	Demonstrates that a student can read purposefully, choosing among interpretive strategies depending on the purpose of the reading. 
	Can identify purpose(s) for reading, relying on an external authority such as an instructor for clarification of the task.

	Reader’s Voice Participating in academic discourse about texts
	Discusses texts with an independent intellectual and ethical disposition so as to further or maintain disciplinary conversations. 
	Elaborates on texts (through interpretation or questioning) so as deepen or enhance an ongoing discussion. 
	Discusses texts in structured conversations (such as in a classroom) in ways that contribute to a basic shared understanding of the text.
	Comments about texts in ways that preserve the author’s meanings and link them to the assignment.




