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Assessment Instruments

1. Bibliography Analysis/Grading:  A bibliography analysis assesses the sources cited in the bibliography (or works cited page) of a research paper.  It may also assess a bibliography (frequently annotated) assignment that is given prior to, or separate from, a research paper.  Typically, assessment looks at currency, relevancy, and format of sources.  If the bibliography is annotated, the annotation may also be assessed.  Bibliography assessment is used as a tool for evaluating how well students evaluate information, as well as how they use a variety of information formats.  A bibliography assessment is also a good way of judging how well students follow the assignment requirements.  


2. Focus Groups: While focus groups are often used as a means of assessing the satisfaction of students with the collections and services of the college library, they may also be used to determine how confident students are in their ability to locate general and scholarly information for professional, personal, and civil purposes. The focus group is an opportunity for students to relate what sources of information they use and for what purpose.  


3. Mapping: Mapping is a tool used with students for the student to explain how they perceive the library organization or the process of research or their approach to an assignment through a drawing or other visualization of reality. It is related to the work of Carol Kuhlthau, who observed and talked with high school students about how they go about doing assignments and papers. It is an alternative or aid to focus groups, ethnographic studies, and other means to uncover how students perceive things and do things. Gary Thompson has used this technique with some Foundations and introductory courses. 


4. On-line Tutorials: For information literacy, these aids to learning include both tools developed by other academic institutions, commercial products, as well as the possibility to develop in-house tools. One problem with the outside tutorials is that they never correspond totally with the local environment (different computers, different databases, different reference works, etc.) Still, in some cases, like plagiarism, citation styles, and database searching, the products from other institutions will work with our students.


5. Reaction Analysis: A reaction analysis can be as simple or complicated as one wants.  Simple is better, and it can be done at all course levels.  A simple method is for the librarian or classroom instructor to stop the class approximately ¾ of the way through the class period and ask the students to briefly note something “they now know that they didn’t know when they walked in the door.”  At the end of the class, the librarian or classroom instructor asks the students to write down a question that was not covered in class that they wished had been.  The answer can be emailed to the student, or can be covered in the next class period if appropriate.


6. Research Log/Journal Analysis: In a research log the student outlines their research strategy including sources used.  A log can give some brief analysis, such as what worked and what didn’t.  A journal provides more depth—the student reflects on the individual steps in the process as well as looks at the project as a whole.

7. Skills Inventories: Skills inventories are used to measure individual perceptions of abilities to perform skill sets.  Although there are general skill sets that can be measured (such as the ability to locate journal articles or the ability to use a general database such as ProQuest central), skills inventories are very useful in measuring individuals’ abilities to master disciplinary information literacy skills.  A good example is the ability of sociology students to locate demographic and statistical information.  These have been used successfully with Siena academic departments in the past.


8. Three Minute Paper Analysis: This is a variation on the one minute paper, but sometimes you need more time.  The Coordinator of Information Literacy currently uses this as a tool in most of the instruction sessions she teaches for Foundations I.  It originally served as an ice breaker, but also provides the librarian and the course instructor with information about the students’ previous research experience.  It is important that this is done anonymously. The librarian asks the students to write for three minutes about their high school research experience.  They can write about using libraries, using the internet, the expectations of their teachers, the types of papers they had to write, or whatever they want to write about.  Little guidance is given. 

At the end of three minutes, the students talk about their experiences.  This would be less successful if they hadn’t already thought about it as they wrote.  The students were told that the librarian would read the short essays later.  Sometimes they are shared with the classroom instructor, but only if the students are told about this prior to the assignment. In the fall 2010, the library will have a graduate intern who will be assigned the responsibility to formally analyze the three minute papers.

The three minute paper can be tailored for other topics and for other course-levels.

